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Purpose of Study: The purpose of this study is twofold: 1) To find 
out whether the culture into which a child is born has been found to impose 
upon him an attitude predominantly competitive or cooperative. 2) To 
suggest a method of studying the acquisition by young children of concepts 
of competition or cooperation in the ~ult world of our culture. 
The writer became interested in this problem from an experience 
while visiting fri ends in the summer of 1949, when the question of the 
values young children were absorbing was raised in a dramatic way. The 
friends in question are in academic life and have two children, a 
dsu.ghter aged three, and a son aged five. As we sat on the beach at the 
Marine Biological Laboratory in Woods Hole, Massachusetts, watching 
pe.ople swim and then take a shower at a platform built on the beach near 
the water, the little boy said: 
11i~fouldn 1 t it be nice if I could charge everyone a dime for taking a 
sho,IJ'er? 11 
The adults laughed (an unconscious sign to the child that his idea 
was one they enjoyed) and forgot the incident. Upon further thought about 
this matter it seemed that it was the competitive attitude of the business 
world that the ch ild had reflected. He might easily have said: 
11 ! sn1 t it nice that everyone can take a shower? 11 
1 
That this was not a unique incident appeared when the five year old 
son of some other friends who are veterinarians and own a pet hospital, 
remarked that he always let his friend at play-school borrow his Golden 
Book, but henceforth he would charge him a dime to borrow it. This time 
the "cash ne:m.s 11 that Carlyle said ca me between all relationships in our 
culture, intruded itself upon the friendship of young children. Did the 
obvious reaction on the part of the p arents of how clever their young son 
had b een reinforce his idea that a business transaction among friends (for 
that is what his idea expressed) was accep ted by his p arents as an obvious 
value? 
The final vivid example of the intrusion of the competitive business 
world early upon childhood values, came during a desperate hunt for an 
apartment to live in. A cold Sunday morning found about ten searchers at 
a two family house whose owner had advertised an apartment for rent. A 
harrassed woman (who felt very sorry for the shivering apartment hunters) 
asked them to wait their turn to see the apartment. Her young son dressed 
to go to Sunday school, paused on his way out, very much interested in the 
tense, waiting people. He asked why they were there, and many of them 
told him about living in crowded quarters with their parents and children. 
Others said how difficult it was to find a place to live that would accept 
children, and where the children would have a yard to play in. As his 
mother came down the stairs, he turned to her and said: 
11 ~lh.y couldn't we make everybody pay a nickel who wants to look at 
the apartment, mommie?ll 
2 
The situation became plainer; some of our ~~ildren were absorbing 
the business ideology. 11 America is known for its clever business men. 
1 Children may be listed among the cleverest." Obviously these children 
were viewing a situation as one in which they might be equally concerned 
with how they might help people or as one in which there was a business 
relationship that could be exploited. These incidents suggested that it 
might be possible to find out how competitive attitudes of children are 
related to the values of the competitive business culture in which they 
live. 
Importance of Study: That cooperation is one of the keynote problems 
of our present culture is shown in a statement made at the meeting of the 
International Conference on Mental HYgiene held in London in the summer of 
1948. Dr. T. Ferguson Rodger, professor of psychiatry, Glasgow University, 
told the conference, 11 0ur only hope lies in establishing conditions which 
will create fresh possibilities of cooperative group life. 11 2 
One of the most important of the attitudes interfering with coopera-
tion is that of competition. As Dr. Horney says, 11 competitiveness, and 
the potential hostility that accompanies it, pervades all human relation-
ships ••• it pervades the family situation so that as a rule the child is 
inoculated with this germ from the very beginning. The rivalry between 
father and son, mother and daughter, one child and another, is not a 
1 Buth Washburn, Children Have Their Reasons, New York, D. Appleton-
Century, Inc., 1942, P• 67. 
2 The Oregonian, August 20, 1948. 
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general human phenomenon, but is the response to culturally conditioned 
stimuli ••• It must be added, however, that this rivalry itself is not 
biologically conditioned but is a result of given cultural conditions, 
and furthermore, that the family situation is not the only one to stir up 
rivalry, but that the competitive stimuli are active from the cradle to 
the grave. 111 
In Dr. Kluckhohn's book on personality studies, Dr. Gillen, who writes 
from the point of view of an anthropologist, states that the studies of 
different cultures have taught us that: 
l) There is a definite correlation between the socio-cultural 
constellation to which the child is exposed and the type of per-
son he becomes as an adult. 
2) The fact that human groups have developed so many ways of 
producing so many different types of adult personalities sug-
gests that the possibilities of planned manipulated personality 
develonment are very real.2 
Our culture is far from being an entirely competitive one. The 
attitude of cooperation is taught to the child in the home, in the church, 
and in the nursery school. But it is important to find out to mat 
extent these cooperative ideals are being transmitted to our children as 
part of their value system so that we can plan intelligently for demo-
cratic education. In this planning it is alsouseful to investigate how 
much latitude there is in the development of such attitudes. The reference 
to other cultures can serve this purpose in large measure. 
1 Karen Horney, The Neurotic Persona1ity of Our Time, New York, 
~l.W. Norton and Co., 1937, pp. 284-85. 
and Murray 
2 Dr. John Gillan, in Clyde KluCkhohnj Personality in Nature, Society. 
and Culture, New York, Alfred Knopf, 1948, p. 168. 
4 
Methods of Studying the Problem: (1) Anthropological Data. In order 
to investigate the effects of the social system on the formation of coopera-
tive and competitive attitudes, it was necessary to make these social 
systems a variable. This was accomplished by examining anthropological 
data on different cultures. In this examination, particular attention was 
paid to socio-economic conditions Which might give rise to cooperative or 
competitive attitudes and to a comparison of these conditions with the 
personality of children and adults in each culture studied. 
The primitive cultures examined include the Maori, the Manus, the 
Dakota, the Iroquois, the Samoan, the Sious, the Yorok, the Pilaga, the 
Bachiga, and the Hopi. The data on these cultures are presented in purely 
descriptive fashion by excerpts from anthropological works and summaries 
of data included in them. Attention is called to obvious connections 
between physical and social conditions and the attitudes prevalent under 
these conditions. 
Studies were also made of modern American industrial culture. ':the 
effect of the social conditions in the United States on the cooperative 
and competitive attitudes of children was treated in the same manner. 
Because of its gree.t complexity this society can not be treated as a unit, 
so the effect of the different conditions of the various classes has been 
taken into consideration. Davis and Havighurst in describing the differ-
ences in attitudes of children in a workingclass and a middle class home 
say, 11 The sober truth is that the two houses are in two worlds, between 
which there is no social communication.•• 1 
1 Davis and Ravighurst, Father of the Man, Boston, Houghton Mifflin 




(2) Suggested method of studying effect of culture on young children: 
In an endeavor to get some insight into the mechanism of the development 
of cooperative and competitive attitudes in our own culture, a tentative 
questionnaire for nursery school children was devised. 
As shown in the section, Imoortanee of Study, a clue was found indi-
cating that children of a surprisingly young a89 are being indoctrinated 
into the competitive business aspect of our economy. Informal preliminary 
questioning, by the writer, of nursery school children showed thatthey 
had fairly well developed ideas about the economic system. This seemed 
to indicate that a planned questi onnaire related to the subject would 
receive intelligible answers. A questionnaire was then drawn up and 
mimeographed. An effort was made to word the questions on it in such a 
wa;y tha t the answers might indicate an awareness on the part of the chil-
dren of either the cooperative or competitive aspects of our economic 
system, or both. The questionnaires were then used by four nursery school 
teachers in a middle class school. Eighteen children between the ages of 
four and five (Kindergarten group), and. eighteen children between the ages 
of five and six, (Transition group) were questioned. 
The results of the questionnaire were tabula ted to show the occupa.-
tional status of the children's parents, and the types of responses which 
. the childr en gave. 
Although the results of this que stionnaire can by no means be con-
sidered definitive, they make it clear that the method is a fruitful one 
for studying the develo~ment of cooperative and competitive attitudes in 
relation to the central socio-economic facts of our culture. It is to be 
hoped that such studies will be continued both by the present writer and 
by other students of Child development. 
Although the questionnaire is largely based upon the economic sys tern 
because of its obvious connection with competitive attitudes, it casts 
light on the wider system of values being acquired by the Child. The 
questionnaire could be extended to cover a variety of other attitudes. 
Assumptions: 
(1) The development of attitudes of cooperation and competition 
in primitive cultures throw light on development of these attitudes in 
modern American culture. 
(2) It is possible to discover incipient attitudes of cooperation 
and competition in young children. 
(3) Making money symbolizes t he c ompeti t ive a s pect o f the 
economy , whe r eas a conception of the j oi n t effor t of p eo p le in 
produc tion woul d expr es s the cooperat i v e a tt i t ude . 
7 
CH.APTER II 
.AN EXAMINAT I ON OF THE LI TERATURE DE-~HJG '\Iii TH TEE DEVELOPMENT OF 
COt-lPETITION .AND COOPEBATI Olq IH CHILDREN I N SOME PR IMITIVE 
.AliiD llifo.Ue rn -;-;._·, CULTO'RES. 
Assuming that the p rimitive child starts life with 
the same innate cap acities as the child of civilized p arents, 
the startling differences in habit, emotional development, 
and mental outlook bett'le en primitive and civilized man musr 
be laid at the door of a difference in social environment. 
The comparative study of co mpetitive and cooperative attitudes in a 
variety of cultures cannot give an unequivocal answer to the question: 
Does the culture aff ect competitive and coop erative attitudes? It can 
at best only attempt to sho\'l tha t in some cultures the attitudes are 
predominantly cooperative and in others they. are predominantly competi-
tive. This finding would seem to prove that these a t titudes are cul-
turally influenced and are not biological and innate. The conclusion 
holds even if the connection between the soci a1 conditions a.nd the 
attitude cannot be discovered. As Margaret Mead said of !J.alino\vski' s 
Trobriand Island s tudy in which the Oedipus complex was not pre sent, 
11 one such t e st case is sufficient to di sprove any contention that the 
confliet between father and son is inevitable in terms of human na tur e.n2 
1 :- Margaret Mead, in Handbook of Child Psychology, Carl Murchison, 
ed., Worcester, Mass., Clark University Press. 1933. 




However, one must be careful not to generalize from observation of one 
primitive tribe or industrialized culture, because great variety is 
found in the competitive and cooperative responses in different 
cultures. 
There are a variety of ways in which cooperation and competition 
are exhibited in primitive culture s. Cooperative and competitive 
behavior among young children on the one hand grows out of the social 
conditions of the society and on the other affects adult behavior as 
the children grow up. 
Competition for the a;ffection of tm mother, as is sho'Wll later, 
is probably a strong determinant of sibling rivalry; a rivalry Which 
may be carried over into other relationships. However, it is also 
obvious that the way in which members of society ee..rn a living deter-
mines to a greater or lesser extent whether they will feel a competi-
tive or cooperative relationship toward their fellow men. It is even 
possible tha t the feeling of a;ffection or lack of affection l'lhich the 
parent has for the child may be influenced by factors originating in 
the economic conditions of our society, as Dr. Horney suggests in her 
1 
book, The N"eurotic Personality of Our Time. For this reason, a descrip-
tion of the econom;f of primitive cultures is presented whenever avail-
able. 
Since we have insufficient data to determine causal rel ationships 
of competitive and cooperative attitudes, we shall use purely empirical 
classifications, designating societies as mainly cooperative or 
competitive. 
l Horney , op . cit. 
COOPERATIVE CULTURES 
The majority of the p rimitive cultures investigated here are 
coonerative. The less complicated the society the easier it is for 
the individual to see the social whole and evaluate his position in 
it. 
The Maori of New Zealand. 
In Dr. Mead's work on the Maori of New Zealand it is said, 
11 Psychologice~ly sp eaki ng , t he subjective state of the 1'-iaori individual 
in cooperative t'lork 1i ttle resembles t hat of the individual in the 
modern industri al world. The western individual, isolated in an 
obscure corner of the productive process and motivated by a standardized 
wage, has no reason for estimating his own activity as cooperative. On 
the other hand, the Maori worker, by the claims of a simpler technology, 
is thrust into a visible cooperative setting in which he is fully aware 
both of the tote~ procedure and of his subordinate function. 11 1 
Reflections of cooperative economic situations are found in the 
attitudes of the individuals. In the Maori of New Zealand Dr. Bernard 
Mishkin finds a cooperative socio-economic system and cooperation and 
love among the children. Dr. Mishkin says: 
The Maori children were always treated with kindness, 
they were neither shamed nor warned in the process of thei r 
education, but simpl y advised. They were spoken to by 
1 Competition and Cooneration Among Primitive Peoples, Edited by 
Margaret Mead., New York and London, McGraw-Hill Book Co., Ltd., 1937, 
P• 447. 
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adults as equals. Small children were allowed to sit by 
their elders in tribal assembly and apparently took an 
interest in the proceedings ••• They might ask questions 
and were answered gravely.l 
The Maori child was taught that 11 sympathy and good feeling were 
the most important things in the \'lorld. 11 2 
The Bachiga of Africa. 
According to May Mandelbaum Edel, who writes in Margaret Mead's 
book, Comoetition and Cooperation Among Primitive People, the Bachiga 
child is nursed until he is three or four years old. He is petted and 
carried everywhere by his mother; even in sleep he is cradv.l.ed next to 
her at night. Other adults will also indulge him, but a mother always 
indulges her child. 11 I have seen a J3achiga grin with delight when her 
t\oTO year old daughter called her a filthy name. u3 
Children in this culture are never punished; they are always con-
sulted before decisions are made. A three year old may decide to live 
in a grandmother's home and no one would stop him. The child's rela-
tion to the father as well as to the mother is a close one, and this 
results in no jealousy between the parents. Every endeavor of the child 
is praised, but "all assumption of responsibility must come from the 
child, and always meets with extravagant approval. 114 The child who 
fails is not made to suffer any humiliation. There is complete lack 
1 I:Q.!Q. •• P• 454. 
2 Ibid., P• 460. 
3 Ibid., P• 148. 
4 ~·· P• 148. 
11 
of compulsion and the child is no~ urged to learn social or religious 
lore. Each child does his best according to his own inclination. 
In character training there is no mold for the child to fit into. 
11Personali t y is treated as a fixed attribute as evident in a tiny child 
as in an adult. 111 There is, therefore, no effort at coercion. 11 Complete 
tolerance for individual differences, skills and interests, plus an 
accep t ance even of 1>1idely variant behavior, 112 exists. In play the 
children do not fall into fixed groups. Miss Edel describes their pl~ 
as heterogeneous, each child carrying on individual games, one singing 
and hopping, one parading elaborately, one building a little mound. 
The Hopi of the U.S. Southwest. 
Dorothy Egga.n describes the Hopi child as welcomed by the entire 
family, and enjoying not only his mother's but also his aunt's breast. 
11 A convenient lap was within reach when he was sleepy and breast when 
he was hungry. 113 The child appeared to be as happy with his mother' s 
sister or other close relatives as he was with his mother. A wide range 
of emotional security was felt, as the child enjoyed the love of many 
adults. Sharing rel atives seemed to diffuse the affections and 
strengthen the security. Anal training was unhurried and not associated 
with shame or angry feeling from adults. The Hopi parents expressed 
the feeling that white people expect too much of small children. 
1 ~., P· 149. 
2 ill£.., P• 149. 
3 Dorothy Eggan, 11 The General Problem of Hopi Adjustment, 11 in 
Clyde Kluckhohn, Personality in Nature Society, and Culture, New York. 
Alfred Knopf and Co., 1948, P• 225. 
12 
No mechanisms were employed to prevent thumb sucking or masturba-
tion among the Hopi, and the child was freed from his cradle board as 
soon as he found it constraining. No objects \'lere labeled in one way 
or another 11 don 1 t touch, 11 and the child discovered for himself that 
stoves are hot. The transition from breast to solid foods was also 
effortless and at an early age the child was given small bits of food 
which were chewed by various members of the family aDd put into his 
mouth. There was no urgency about weaning. 
Competition among children was considered the worst of poor taste. 
Miss Eggan tells of the love and security which was bred by the relation-
ship between the adult and child and of the intense feeling for the 
"doctor fatherul (one of a number of adults who gave him love) to whom 
the Hopi child was often 11given11 in illness. 
The Dakota of North America. 
In the Dakota tribe of American Indians, described by Jeannette 
Hirsky in !Jfargaret Mead's Competition and Cooperation .Among Primitive 
Peoples, we find the perfect expre s sion of love and respect for children, 
with its attendant love among siblings. The child is cherished and 
fondled by many tender, responsive, tolerant kin. He is not denied or 
scolded, he may nurse as long as he desires; and since the average 
sized family is four, the mother is not tired with too much child 
bearing. (Children are usually spaced three or four years apart.) 
1 illS_. t p • 227. 
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There is no corporal punishment for children and t hey are treated and 
t alked to as grown-ups. A Dakota mother who leaves her six month old 
daughter for a few minutes, will gravely tell her child what her purpose 
for going is and assure her she will return quickly. The father holds 
the child of either sex in high esteem and there is no fear of the 
f a.ther on the part of the child. Brothers ?Ild sisters are devoted to 
each other and carry the same rel ationship all through their life. 
The tribe cooperates in hunting and supplying food. Property is 
felt to be of no importance when compaxed with human relationships and 
property can only achieve importance when used to bring out and empha-
size rel ationship to another human being. There is no competition or 
bargaining i n trade, and since the o~~ership of property has no pres-
tige value, giving it away has. 11 What are t hings compared to people?ll 
is the philosophy of the Dakota. 
Iroquois of North America 
B.H. ~ain in Competition and Cooperation Among Primitive Peoples, 
tells us the same cooperative society and type of relationships which 
the Dakota people enjoy is found among the Irquois Indians of North 
America. Field work is done cooperatively as is the fishing for the 
tribe. Women have mutual aid societies, and a sick woman who cannot 
work receives her share of produce fro m the tribe in an equa~ manner. 
Small children are under the complete charge o~ their mothers. During 
infancy they are caxried on cra.dle boards and taken i nto t he fields 
\-rhile their mothers work. They are hung on a limb of a tree or given 
small tasks when they can walk. 11 An early connnentator has described the 
14 
gaiety 1rl th which the entire family, mother and children, planted the 
cornfields. 11 1 Corporal punishment is never used and nothing happens in 
a. child's life to alienate him from the kin group. 
Sioux of North America. 
The interesting Sioux Indian culture is presented by Dr. Erik 
Hamburger Erikson. It is a cooperative culture, in which a pattern of 
mutual respect, generosity and love develops among siblings. There is 
almost no frustration from the beginning of life. The Sioux mother 
prepares her breasts for her baby by having another woman suck her 
breasts until they are ready to give milk in generous quantities. The 
baby is then nursed whenever he whimpers as the Sioux does not believe 
that helpless crying is good for the infant. Breast feeding may con-
tinue for as long as three to five years and real security for the 
child results. His security base is also broadened beyond the mother-
child relationship, a.s he often receives nursing from other tribal 
women. A feeling of cooperation and free generosity is encouraged 
within the tribe. 
COMPETITIVE CULTL~S 
All primitive societies do not have predominantly cooperative 
attitudes. l~e now consider cultures in ,.,hich competitive attitudes 
-are predominant. 
1 Margaret :Mead, op, cit., p. 272. 
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Manus of the Admire~ ty Islands. 
1 
In the 11lanus tribe described by I·1a.rgaret Mea.d, there is tremendous 
competition between the husband and wife for the affections of the 
child. T.he child understands the situation at an early age and sides 
with the father against the mother. The low economic status of the 
depressed hanus women is a likely reason for the low esteem in which 
she is held by her fa~ily. Children in a fe~ily join their father 
in insulting their mother. Children are fought over from the time of 
their birth, and never kno"; the feeU:ng of shared emotion:s for their 
mother and father. Among females the competition is more marked than 
among male children, who hunt and play together. Women leave their 
villages at marriage to live among their husband 1 s relatives. All 
other women are her enemies, and the Manus woman never makes fast 
friends with members of her own sex. This attitude leaves its mark 
on the little girls. They have no dolls and no patterns of playing 
with babies. Their mothers hate, and are ashamed of sexual intercourse. 
Rigid physical training and shame is taught to the children by the 
emotional reactions of the mother and the father. The parentis horror, 
physical shrinking and repugnance of sex is communicated to the child. 
Women will not remove their grass skirts in front of each other, nor 
will men; thus an atmosphere of fear and shame is created. The child 
grpl'TS up in a situation where a.ll human relationships are commodity 
exchanges. The \,oman 11 is only a pawn, an occasion for finan.cial 
I 1 Mar garet Mead , Growi n g Up in New Gu inea, Hew Yoi•k , I!Iorrow, 
1930. 
transactions. 111 Life is a continuous wrangling over payments involved 
in the marriage. The birth of a child becomes another occasion for 
trade and exchange. Pregnancy, birth, betrothal, marriage and death 
are thought of in terms of payment. 
This constant buying and selling is an obstacle to any cooperative 
effort, l:ecause all relations between people are looked upon as com-
petitive transactions in which one or the other of the participants 
will be worsted. "Individually owned wealth is a continual spur to 
self-centered individualistic activity. 112 The adults all have 
antagonisms. There is no casual visiting and social gatherings are 
merely for exchange. 
Although Dr. Mead saj"s that Manus culture is like our own in 
its -eaching of respect for property, the Manus children do not 
construct an adult world in miniature as do the· children of our culture. 
Play is not creative and the children have a "dull, uninteresting child 
life, unaided by the rich hints for play which a developed society 
has. 113 It is as though the Manus children reject the . comoetitive 
·life of the adult world and wish to enjoy childhood before they 
become stripped of self-r-espect and saddled with debts as they become 
of age. In contrast to this competitive picture, Dr. Mead also s~s 
that for the first few years of life the children sre pampered and 
1 Margaret Mead, Growing Up in New Guinea, New York, Morrow, 1930, 
P• 71. 
2 Ibid., p. 90. 










petted (as the adults compete for their affection) and become very 
egocentric. 11 Feelings of inferiority and insecurity hardly erlst. 11 1 
.A:n easy give and t ake exists among the children and the roles of leader 
and follower are interchanged, giving each child a maximum opportunity 
to develop his potentialities. 11 In a few years their culture will 
have claimed them, turned their minds to commerce, tangled up their 
emotions in a web of shame and hostility. uZ 
There are not sufficient data available to make clear the connection 
between this very discontinuous culture and the wide gap between the 
competition and cooperation that exist side by s~de in the Manus 
culture . 
Samoans of the Pacific. 
Margaret Mead's study of the Samoan culture, describes it as 
p redominantly cooperative, with pattern~ of co mp etition that differ 
among the sexes. Little boys learn cooperation through the necessary 
work of helping in the fishing procedures. The girls, on the other 
hand, are provided with no lessons in coop eration and while 11 the boys 
organize quickly; the girls waste hours in bickering, innocent of any 
technique for quick and efficient cooperation.n3 
The fir s t attitude a little girl learns toward boys is one of 
antagonism and avoidance. Starting with taboos tot,ard boys of her 
1 Ibid ., P• 8. 
2 Ibid., p . 8ff. 
3 Margaret Mead, Coming of Age in Samoa, New York, The liJ'ew Ameri-
can Library of ~lorld Li tere~ture, Inc., 1928, 1949, P• 2:7. 
18 
relationship group (brothers, etc.) it ,spreads to all boys. From the 
age of six brothers and sisters never speak to each other, they go 
about in gangs, attack each other with stiCks and stones, and show 
extreme hostility and competitiveness between the sexes, but not within 
the sex. 
Children of the same sex do not compete with each other. The 
slow·est child in school sets the pace, and parents feel ashamed if 
their child outstrips his companions. The child is brought up by a 
hierarchy of male and female adults, all of whom he can depend upon. 
The presence in the household of several adults, a choice of women to 
nurse from, and men to cuddle the child, 11 seems to insure the child 
against the development of the crippling attitudes Which have been 
labeled Oedipus complex, Electra complex, and so on. 11 1 
The parents' role is not in large degree stronger than the role 
of other adults, co nsequently there is ,not the competition among 
siblings for the parent's love. Less neuroticism results than in our 
11 too intimate family organization. 11 The children frequently go on 
long visits to other households, thus alleviating the child's sense of 
dependency at the same time tha t he never feels trapped. 
The Yorok of North America. 
Dr. Erikson tells of the life of the Yorok Indians in Personality 
in Nature, Society. and Culture. Brought up in an individualistic 
1 Ibid., P• 141. 
19 
culture, the Yorok pUrsues the acqu.isi tion of poss essions. The child 
is taught to think about becoming rich while he eats, while he is in 
the bath house, and mile he prays. No talking is permitted at meals 
so that everyone may concentrate on money and successful salmon fishing. 
Competition for property and wealth are introduced as early patterns 
to young children. 
Women are depressed members of the tribe and are thought of as 
unclean and contaminated. Their relationship to their children is 
not one of prolonged love and tenderness. Children are not given the 
breast for the first ten days of life, a nut soup is substituted for 
milk. It is as though the child were being warned that his relation-
ship with his mother was a tenuous one. Indeed, the cl1ild is weaned 
at six months, and this is called 11 forgetting the mother. 11 The mother 
literally disappears for a few days. This seems to be part of a 
11 genera.l tendency to encourage the baby to leave the mother and her 
support as soon as this is possible and bearable and not return.nl 
Competition between the sexes is revealed in children's fables, little 
boys leaxn to despise girls and think of them as commodities which 
they will purchase when they grow up. 
The Pilaga of .A.rgen tina. 
Charles and Zunia. Henry's Study of the Pilaga Indian children 










shows them as violent, quarrelsome and hungry for attention. The cruel 
life of economic scarcity (they starve three months of the year) in the 
Argentine Gran Chaco is reflected in the competitive cruel attitudes 
among the children. 11 Si bling rivalry is a characteristic featur e of 
Pilaga familial relationship s. 111 There is direct hostility toward the 
younger sibling because of displacement. 
II In all truth 1 t may be said of a Pilaga baby that he learns to 
fight almost before he learns to walkt 112 competition for the parents' 
love is not concealed and corporal sanctions and insults are the charac-
teristic justice of the child world. Beatings have become institutionaliz 
in i nter-village boxing bouts. Lines of little girls beat each other on 
their · arms, and the whole group retaliates if unfair beating on the face 
or body occurs. 
United States Culture. 
We now turn our attention to our contemporary American industrial 
culture of the twentieth century. America is a large country encompassing 
·_varied faiths, races, economic groups, and nationalities. In order to 
discuss the effects of the culture on competitive attitudes in American 
children we will concentrate mainly upon manifestations that in some 
degree pervade our entire society, whether Negro or white, working or 
1 Charles and Zunia Henry, 11Doll Play of Pilaga Indian Children, n 
ih Clyde KluCkhohn, op. cit., P• 237. 






middle class. Allport states, 
The nature of the struggle for survival in a competitive society 
tends to force every individual to seek his own most suitable level 
of aggression. As the saying goes, everyone must be either a boot 
or a door mat. One child, as he matures, finds that a constant 
effort to dominate his fellows is for him the most successful 
design for living; another finds that for him there is more 
satisfaction in a characteristic yielding or submission. Some-
where between the extremes of exaggerated domination and complete 
passivity, there lies for each normal individual a level ofaiapta-
tion that fits his intimate requirements.! 
Hol.,rever, Dr. Ruth Benedict warns us that this is not a hereditary blt a 
cultural situation. 
Our culture regards every situation as having in it 
the seeds of a dominance-submission relationship. Even 
· where dominance-submission is patently irrelevant we 
read in the dichotomy, assuming that in every direction 
there must be one personality dominating another. One the 
other hand some cultures, even when the situation calls 
for leadership, do not see it in terms of dominance-submission. 
To do justice to this attitude, it would be necessary to 
describe their political and especially their economic arrange-
ments, for such an attitude to persist must certainly be sup-
ported by economic mechanisms that are congruent with it.2 
We may be indeed grateful to W. Allison Davis and Robert S. Havighurst, 
authors of Father of the Maq, for their status studies on .American children 
Their research on working and middleclass children show the degree and 
forms of competitive attitudes among the children of each group. They 
speak of an outstanding form of competition in our culture: sibling 
1 Gordon W. Allport, Personality, a Psychological Interpretation, 
New York, Henry Holt Co., 1937, P• 298. 
2 Ruth Benedict, "Continuities and Discontinuities in cUltural 
Conditioning, 11 in Kluckhohn, o:p. cit., p. 419. 
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rivalry for parental love. 11 Rivalry between brothers and sisters is a 
fundamental trait in our kind of family, which has only two persons who 
act as parents. 111 This competition becomes aggravated in many middle 
class families of two or three children. 
The three Henricks children of a middle class family, included in 
the Davis and Havighurst studies, showed their jealousy by competing for 
gifts, by fighting, and by competing for attention. In another middle 
class family there was a chart kept for the children, which only succeeded, 
by its gold stars, in making the children competitive and jealous. 11 We 
II 
actually teach our children to compete with each other. 112 This competi-
" tion is often an insidious, full scale, and bitter fight. 3 The objective 
is to be the most loved by the parent, usually the mother. Thus, what-
ever forms the competition takes, whether jealousy of the other child's 
books, toys, or hour of going to bed, the real fight is over the mother 
herself or the father. The feeling of loss with its accompanying competi-
tive behavior is characteristic of the 11 small, tightly knit, middle class 
fa.mily. 11 11 The replaced first child is the true irreconcilable. 11 If the 
child has been 11 overloved11 he will find it hard to reconcile himself to 
sha ring love with a new sibling. The second child is also drawn into 
competition; he fights to be as old as the first. He competes in Skills, 
1 Davis and Havighurst, op. cit., p. 124. 
2 Ibid., P• 127. 
3 Ibid., p. 121. 
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in games, and in possessions; he has an age inferiority. 
In lower class families such competition appears 
to be moderated by the custom of entrusting the parental 
role to an older Child. Usually each child thus receiv~s 
his turn to act as parent-surrogate to a younger child. 
That this is a cultural phenomenon rather than an inevitable, 
universal happening, is shown in primitive families and in some working 
class families. In Samoa where a child receives love and affection from 
several a.dults, and nurses from several women, the 11 loss 11 of his mother 
to a new baby arouses little sign of jealousy. There are Indian tribes, 
e.g., the Iroquois, as described above, where the child feels the 
security of many women and men whom he calls mother and father. In our 
own society, in the typical large working class American Negro or 
Italian-American family, the child has grandmothers and aunts who often 
act as his mother 11 so that he has_ two or three ~mmen who give him atten-
2 
tion and caresses. 11 Thus, as with the Iroquois child, his basis of 
security may be increased with the additional love he receives from many 
parent figures. The first child, .,.,ho has been breast-.fed longer than 
the middle class child, ~nd is surrounded by affectionate adults, hardly 
notices the slight diminution in attention caused by the arrival of a 
baby brother or sister. 
According to Davis and Havighurst, strict training in cleanliness 
and sexual control with an accompanying respect for property and 
1 Allison Davis, 11 American Status Systems and the Socialization of 
the Child, in Xluckhohn, op. cit., P• 463. 
2 Davis and Havighurst, op. cit., P• 125. 
achievement gives the average middle class child a vivid sense of his 
11 own 11 place in the house, of his 11 own 11 rights, and above all, of his 
11 own 11 property. Re jealously guards his position as well as his toys 
a.gainst his brother or sister. 
None of this is true in the average slum family. At 
home the Washington children (a. family studied by Davis 
and Havigh.urst) are much less individuals with rights and 
property, than they are members of a communaJ. group. Owing 
both to their laxge numbers and extreme poverty, they do 
aJ.most everything together .•• i'lorking, playing, sha.ring with 
each other, are therefore basic traits in their personality.! 
They wait their turn for sweets and clothes and shaxe everything gener-
ously with their brothers and sisters. The conditions which exist in 
the la.rge, poverty stricken family create the need for .cooperation and 
loyalty among the brothers and sisters that becomes fe.r more important 
than competitive feelings. 
Sibling competition among Negroes based upon skin color is another 
phenomenon of our American culture. In our society in which the white 
majority sets the standard.s (due to their earlier historic entrance), 
the lighter-skinned Negroes achieve more economic mobility than do their 
darker brothers. Thus, lighter skin becomes a desirable standard, and 
the color of one1 s skin, which does not ocaupy the consciousness 
of colored children of other cultures (in Brazil, skin color is 
of no more importance than eye color) is here made an issue of 
prime importance.2 
1 Davis and Havighurst, op. cit., p. 19. 
2 Bingham Dai, in Kluckhohn, op. cit., p. 452. 
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E. F. Frazier's studyl shows that competition within the Negro 
family over skin color, destroyed the community of interests and mutual 
sympathies and understanding by which the family is held together, This 
competition occured when the lighter members had more participation in 
the white world. Antagonisms grew up between siblings of different shades 
because of parental privileges f avoring the lighter child. 
John Dollard's case history2 of a lovely, bright girl with dark skin 
tells the story of how her personality was warped because of competition 
with a younger, lighter sister for her parents• affection. She often 
wished for her own death, and could not overcome the constant comparison 
of her skin color with that of others. She grew up to fear people and 
think them insincere when they made favorable comments on her appearance. 
Competition is also caused among negroes by standards of hair that 
most closely resembles that of the white majority. The case of Nellie is 
described by Bingham Dai in Personality in Nature, Society, and Culture. 
She was light complexioned and worried excessively about her hair. 
Nellie's younger brother and sister had beautiful hair, but Nellie and 
her father did not (according to the white standards which the family 
emulated). Her mother often told her to choose her husbano. by his hair. 
11 Think of your children, 11 she would say. Obviously she felt that 
she had not done so. In this resp ect, Nellie and her father were in one 
1 Gordon Allnort and others, 11 Memora.ndum on Research in Competition 
and Cooperation, 11 Quarterly Journal of Economics, Book 1, .April, 1937. 
2 John Dollard, 11 The Life History in Community Studies, 11 in 
Kluckhohn, op. cit., P • 450. 
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camp while t he rest of the family were in the other. Nellie sensed at 
an early age her mother's preference for her brother and sister, with 
the result that she competed with them for the lost affection with its 
accompanying loss of security. 
This striving to id.entify wi. th the white majority is usually 
characteristic of middle class Negroes. Observations made by Davis and 
others would indicate that 11 most Negro lower class families like their 
children to be black, to be one of· them. It is in the higher strata 
that the 1 J.ITegroes give position to the lighter skinned. 11 The reason 
2 
as given by Myrdal is that the upper strata have taken over this attitude 
from the white people. 
Thus, we have the working class Negro with a prid.e in his own 
standards, who strives to keep his rich, diversified culture, while the 
middle class Negro competes within his group to climb out and assimilate 
with the white majority. He creates, a s he does so, a family situation 
in which he favors his lighter children and thus creates an atmosphere 
that causes sibling rivalry rather than cooperation among the children. 
A specie~ way in which competition among working class children 
manifests itself is sho~m when the working class takes over the values 
and attitudes of the middle class to 11 get ahead, 11 as individuals. Dis-
regarding the obvious reality that everyone cannot climb out of the 
1 Davis and Havighurst, op. cit., P• 165. 
2 Ibid 
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working class, as it is a necess axy part of our economy, and faced with 
the choice of acting cooperatively with one's class or competitively, 
many working class families choose the latter course. 
John Dollard's studies tell of the competitive feelings of a child 
in a gang who feels 11better. 11 because his father was better off than the 
other workers in the mill. He was constantly told that it was the 
11 almighty dollar" that was most important and that he had to 11 get on" in 
the world. The family climbed out of the working class neighborhood, 
owned their house, and constantly scrimped and saved for education and old 
age. The children were expected to 11 do better 11 in life than their parents 
had, not by cooperation with their fellow l'rorkers to raise the standards 
of everyone, but by individual competition. The result was discontent 
and hatred of people, both men and women. "Tendencies to outdo others, 
to humiliate others, and to revenge oneself upon others can be dis-played 
amply under the competition which leads to the securing of higher 
standa.rds. 111 
The above analysis of anthropological studies shows that in general 
in cultures where cooperation among adults takes place in social an~ 
economic life, the children too acquire cooperative attitudes. In cultures 
l'rhere competition is stressed, and the economic life is a cruel one, as 
in the Pilaga of Argentina described earlier, the children acquire com-
petitive attitudes. 





CH.AP TER I II 
PROCEDURE OF THE TRIAL STUDY 
You know also that the beginning is the most important 
part of any work, especially in the case of young and tender 
things; for that is the time at which the character is being 
formed and the desired impression is more readily taken. --Plato. 
Instincts do not make the institution, it is the institu-
tions that make the instincts. --John Dewey. 
From the experiences with friends' children reported in Chapter I, 
the writer felt that it would be desirable to study the relation between 
competitive and cooperative attitudes in children and similar aspects of 
the adult economic world in the .American culture. It would seem wise to 
require that the method used provide an opportunity for children to inter-
pret the situation presented as either competitive or cooperative. 
the most striking gap in our kno'\o1ledge in this field, competi-
tion and cooperation, relates to the psychology of deciding 
whether to aim at a goal competitively or cooperatively when 
both are possible. Experiments would easily be set up to 
study this instead of requiring the child to compete if he 
wants the goal object and then naively reporting how competi-
tive he is. 1 
After considering several possible methods, the writer chose that of 
a questionnaire which could be adjusted to the above requirement. The 
questionnaire as finally used follows. 
1 Gordon Allport and others, op. cit., P• 4. 
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Figure I 
Child's Concept Formation of the Adult World Through Their Concep tion of 
Their Father's (or Mother's) Occupation 
Father's Occupation 
1. What does your daddy do? ('\\lb.a t does he '\York ~? if child doesn't 
understand the questi on). 
2. ~ does he, ____ ...,_ _ _ ? (Supply in blank space whatever child has 
said his father does). 
3. Does he work alone? 
4. Why do all daddies work? 
5. ~mere do your shoes come from? 
6. Do you know who makes them? 
7. ~That do mothers do? 
8. What would you like to do when you grow up? 
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The questi ~nnaire was given to 36 pre-school children at the B. 
School. The children were in two groups, having two classes in each 
group. Their ages ranged from 4.6 to 5.6. ( f.';:,· , ·· ._/1.::, ::·f t~-n:-. e .:.::} .. ' :::- .. ::: 
B. School is a private institution in the residential section of a 
university town. The children who attend represent the classification 
that Davis and Ravighurst would call the upper middle-class. Their 
fathers are professors and teachers , doctors, lawyers, and business men, 
~nth the majority professors and teachers. These children for the most 
paxt live in comfort able homes, have workshops in the basements, gardens 
' !- to ~ratch flo\..rers grow in, and yards to play in. . They have their own 
rooms and an abundance of play materials, in short the type of environ-
..._men_t that develops t!l,e child'-s motor, language, and creative ability 
•·• -· ·. ~ • : 1_: !"··:.. ·.: L t~'.:'; ,,_~ ~- .,. • . , .• which the 13. School children indeed 
have. They are brought to school in caxs and live in a world in which 
families have winter and summer homes.. A conversation in which three 
l .ittle girls take part gives the reader a glimpse of their lives. The 
children were seated around a table mo d.eling 'i'rl th clay. 
Marie, whose fa.ther is a banker, addresses Edna and Ava: 
ll i'l'e have a house in Duxbury , and we're going there this sumcner.u 
Edna (who in answer to question 1, 11 \'lhat does your daddy do? 11 had 
said, 11 Hy daddy buys money. 11 ) replies~ "Well, we always go to ~·f.anchester 
in the summer. ive have a boat. 11 
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Ava, whose father is a minister of an upper class Episcopal Church, 
then adds, 11My grandma ther has a house in Edgartown and we go there on 
Hartha1 s Vineyard." 
Ed.ne. then says: 11 Yes, that's nice, I go to Manchester, Marie goes 
to Duxbury, and Ava goes to Martha's Vineyard, everybody goes sway in the 
summer. 11 
These children live in a world where older brothers and sisters go to 
dancing school, take sailing lessons, and go to private preparatory 
schools. 
The writer ~:tdministered the questionnaire to ten children, and 
colleagues at the B. School administered twenty-six questionnaires to 
members of 
their respective classes. 
Reasons for selecting the auestions. 
The question, 11 What does your daddy do? 11 
This was more or less a control question to find out how much 
awareness each child had of certain social phenomena as they affected 
him. 
The remaining questions were based upon the twofold aspect of our 
society: cooperation and competition. In this society, the extreme 
division of labor actually makes men more dependent upon each other than 
they have ever been at any other time in history. For example a simple 
sweater that one wears may consist of wool from sheep raised in Australia, 
transported in English ships to a New England spinning mill ,.,.here a large 
number of people will cooperate in producing yarn for utilization by a 
knitting mill. Cooperation of dyers, designers, salespeople, transporta-




These two responses show that indeed this question gave the child 
the po s sibility of stressing either the cooperative or competitive aspect 
of wo rk. 
The presentati on of the Questi onnaire to children of varying pre-
school ages also gave a possibility of solving a problem raised by 
Davis and Havighurst: 
No one has been able to discover exactly how and when 
and with what cultural and personal results, young children 
in America are inducted into our version of human culture 
and society.1 
The results of the questionnaire at the B. School showed that at four years 
most children did not answer, 11 i'1hy does your daddy work? 11 But at five 
years they all had a concept that was similar, 11 He works for money.u 
Preliminary results with this question indicated that most children 
would answer that their fathers worked for money, thus stressing the 
individualistic, competitive a~pect of work. It was thought that this 
response might possibly have been elicited because of the personal nature 
of the question, 11 ~1hy does your daddy tm rk? 11 Since so many families are 
preoccupied with the very real problem of earning money, it is perhaps 
to be expected that the child would respond in this fashion. It was 
suggested by Mrs. Hood at the E. School where the test was given that the 
question, 11 i'Jhy do all dado.ies work? 11 being more general would take the 
emphasis off the urgency of the particular family situation and would pro-
vide more opportunity for the cooperative type of response. 
1 Davis and Havighurst, op. cit., p. 25. 
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The question, 11 Does he work alone? 11 was intended to investigate the feel-
ings of isolation described by Margaret Mead, in which . the cooperative 
aspects of our culture are not understood as they are understood in 
primitive or possibly socialist cultures. 
Psychologically speaking, the subjective state of the 
Maori individual in cooperative work little resembles that 
of the modern industrial worker. The western individual, 
isolated in an obscure corner of the productive process, 
and motivated by a standardized wage, has no reason for 
estimating his own activity as coouerative. On the other 
hand, the Maori worker, by the claims of a simpler tech-
nology, is thrust into a visible cooperative setting in which 
he is fully ato,rare both of the total procedure and of his 
subordinate function ••• In a society in which the means of 
production are privately Olmed and the operators in produc-
tion are not the receivers of its fruit, the cooperative 
outlook displayed in the performance of work and the 'instinct 
of workmanship' will be at a low ebb.l 
The fact that our cooperative production may not be a part of the 
consciousness of our adult world led to the question of what concepts were 
communicated to the child. Thus, the questions, 11 \'lhere do your shoes 
come from? 11 and 11 Do you know who makes them? 11 were intended to discover 
whether the child is aware of the great cooperative productive effort 
which goes into the manufacturing of his necessities or whether this great 
pageant of production is hidden from him behind a maSk of the commodity 
relation and the retail store. 
The children's answers varied from the answer of most middle class 
children that their clothes 11 just came from a store, 11 to the answer of 
t...To out of three children at a working class nursery school, 11 from a 
l Margaret Mead, ov. cit., p. 447. 
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factory. 11 The weaknesses of these two questions will be discussed later. 
An attempt was made to find out the children's concept of women's 
work in our culture. There is a great disparity between the positions 
open to women and to men in our society. Most of the professions and the 
managerial positions in industry are virtually closed to women, while the 
rate of pay in those that are open usually does not equal that of men doing 
the same work. A great many people, both men and women, believe that 
women's talents are ~ite adequately used in housework; in fact, it is 
only a little over a decade since Germany proposed relegation of women to 
the kitchen as a major part of its political program. 
In an effort to find out whether pre-school children had already 
formed an opinion on this vital social matter, and what they thought 
the latitude was for women's work, the following questi ons were a8Ked of 
fifteen of the children (which group included seven g~rls and eight boys): 
IIWhat do mothers do? 11 and lhtlhat would you like to do when you grow up? II 
The answers were that mothers wash dishes, cook, clean, and sew; 
all the girls wished to be mothers when they grew up. The weaknesses of 
these questions will be discussed later under 5Uggestions to Improve~ 





ANALYSIS OF DATA OBTAINED FROM THE 
EXPERn!EUTAL Q.UESTIOl!.'T]TAIRE 
th.e usE}bf 
The tables in this section summarize the results of/the question-
nairas. There was not a wide variety of responses to the questions, 
so the complete answers of all children are not given, although sample 
answers are quoted in full. Whenever an unusual answer to a question 
was given it is quoted and discussed. 
Table 1 shows the occupations of the childrens 1 fathers as given 
in the school records. It indicates a fairly typical middle class 
distribution, although rather heavily weighted in favor of teachers 
and professors. 
TABLE 1 
OCCUPATIONS OF CHILDrom~ 1 S P~~S AT B. SCHOOL 
Teachers Hiscellan- :Business-
and Doctors ious men Total 
Professors Professions * 
~firde~:5 




4 ;2 tion 10 2 18 
grou:p 
TotaJ. 18 5 g 5 36 
* One mother, a divorcee, \'las a housewife. 
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TABLE 2 
AJ.q"S\'lERS TO THE QUESTION 11i'THA.T DOES YOUR DADDY DO? 11 
Number of children Number of Number of 
\1ho accurately children \1ho children who Total 
named fathers said 11 he just said 11 I 
occupation works. 11 don't know. 11 
kft ' 4--5' nder-
4 garten 13 1 18 
group 
rr/ 'tG'ii' .s-p 
ransJ.-
tion 15 2 l lS 
group 
Total 28 6 2 36 
~ro of the five-year olds had a concept of their fathers \'lark 
that included more than his job. Jean said: 
11 He buys baby clothes-he l'rorks--he works for JnY mummy and helps 
her. He is a lm~er the rest of the time." 
Deana said: 
"He 1 s an archi teet--hammers and things \'Ti th tools-helps mummy a 
little bit--sometime he goes to do his hair." 
A child whose mother is divorced from her husband stated: 
11 She cleans the house. She dusts and she cooks every meal and 
\'lashes. All my.: daddy does is come here sometimes to see us.=• 
TABLE 3 
.ANm'fE_"R.S TO THE Q.UEST ION 11 i'/IIT DOES HE ?" 
(THE TEACEER ."'lHO TESTED THE CHILD FILLED IN THE :BWr.K \ITI TH THE 
OCCUPATION OF THE FATHER AS GIVEN :BY THE CHILD) 
Number of Number of Number of Number of 
children children children children 
\'lhO ans- w4o ans- who gave \'I hose TotaJ. 
wered .11 to ~.,rered 11 he no E1ns- ans, .. er 
make likes to, wer ~ suggested 





[~e. If-'.> ~ der-
garten 6 1 10 1 18 
group 
· A~e s-t, TT: si-
9 6 2 1 18 t ion 
rgroup 
Total 15 7 12 2 36 
~10 children suggested service as a reason for their father's 
work, Edith said: 
11 Daddy \forks because he's a doctor-he takes care of sick people 
and makes them \'/'ell. 11 
Priscilla, said: 
11 Re teaches boys science because they're learning. 11 
Of the group that said their father 1s worked to get money, one child, 
John, \·rhose father \'lorks for :Boy Scouts of America, said: 
!1He \'rorks to get lots and lots of money. 11 
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David said: 11 he \'rants to earn money to keep himself aJ.ive. 11 
Liz, l'lhose father is a physicist, said: · "because he ;-rants to get 
money, of course. 11 
Of the Kindergarten group, 55 per cent of the children did not 
answer . the question of \-rhy their fathers ,.,.orked. Thirty-three per cent 
said their fat her worked for money, ~ per cent said their father ,.,orks 
because he l~es to \·tork, and 5! per cent gave the type of service he 
performs as the answer. 
TABLE 4 
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The average answer of the children who said their daddy did not 
work alone was, 11 He works with lots of people. 11 One child in the 
transition group suggested service as the motivating factor in her 
father's working ,.,i th people. She said, 11 No, he doesn 1 t work alone, 
he takes care of patient~. 11 .Another transition child suggested that 
thou,sands of people worked for, not ~. his father. 11No, he doesn't 
work alone, he has Tony. You couldn't write down all of them because 
there are thousands." A minister's daughter was surprised at my ques-
tion. · . 11 J.ITo, he doesn' .t work alone; isn1 t there a lot of priests in the 
church, Silly? 11 
The child of divorced parents whose mother is at home said, "No, 
she doe sn't work alone, we help her." 
TABLE 5 










Children who said 




Children who seid 




Children who sa.i.C 
11 because he 
likes to 11 or, Total. 
11 he likes to 11 
0 18 
2 18 
2 36 . 
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Other answers were, 11 Everybody works, 11 11 He works in school, 11 and 
"Mummies wrk because they have to do everything . 11 (~!he last answer 
was from the child of the divorced parents. 
The majority of children fell into the first category, who thought 
fathers worked 11 to make money. 11 Only one transition child and nine 
kindergarten children did not give any answer. Two children thought 
fathers like to work. 
Mary, whose father is a doctor, said, 11 l'athers work to e arn a 
liying and lots of daddies do it because they want to keep on their 
jobs. 11 Arme, the minister's daughter, said, 11 Because if you don't work 
you can 1 t live--you have no money and nobody would do anything for you." 
Susan, whose father is a professor, said s i mply, 11 Money, money." 











ANSWERS TO THE Q.UESTIOn 11 ~lHEREl DO YOUR SHOES, DRESS, OR 
COAT COME FROM? II 
Children whose answers Children who did not know 
indicated that shoes or who did not grasp the 










Of the children in the second category, Edith, whose father is a 
doctor, answered, 11}1oney for shoes comes from the hospital. 11 The 
majority of the children knew that shoes, and clothing, were purchased 
in a. store 
T.A.BiiE 7 
AN ~"ERS ID THEl (liJESTI ON 11 J)O YOU KNO~l WHO MAKES THD1? II 
(Shoes, Clothes, etc.) 
Children who did Children l-.rho Children who had 
not kno~r, or did thought their the concept of 
not answer shoes or clothes factory produc-
originated in tion* 
the store in 








tion 0 13 5 
group 
~otal 10 21 5 
• Of this group, two children qualified their answer by saying: 





The responses to this question sho,-.red that only a small fraction of 
the children tested have an ide~ that people are involved in making the 
clothes that the children wear. The majority of the children did not 
see beyond the store that the clothes were purchased in. 
Fifteen of the thirty-six children were asked the questions: 
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11 \'lhat do Mothers do? And what would you like to do when you grow up?u 
All the answers with the exception of one fell into the category that 
mothers wash dishes, cook, clean, sew. One child mentioned household tasks 
and added, 11 a teacher or a doctor.•~" The weaknesses of these questions be-
came obvious to the ~iter too late. The concept sought was of women's 
work in our culture and how much latitude the children felt was possible 
for women in our culture, and the term mothers ruled out women without 
children, or unmarried women. 
Seven of the fi f teen children questioned about what they would like 
to do when they grew up , were little girls, and all answered that they 
wished to be mothers and cook and aew. 
Summary of Data. 
Although the que~tionnaire was tentative and the questions experi-
mental the data collected shows that in this group of middle class 
families, children of pre-school age do not conceptualize that commodities 
are made by people-- 11 They just come from the store. 11 
Even when the fathers of the children were professors and doctors, 
and might have been imbued ,.nth the ideal that they were working to 
discover the truth, or for the good of humanity, their children said only 
that they work for money. 
Suegestions for Improving the ouestionnaire. 
The questions, 11 1•ihere do your shoes come from? 11 and 11 Do you know who 
makes thell)? 11 should be modified, or questions should be added to deter-
mine whether those children who are aware of the existence of the factory 
system are also aware of the cooperative nature of the work involved. 
44 
Since the results from a particular school in which the children 
are relatively homogeneous in their background seem to be consistent, it 
may not be necessary to take very large samples from a given school. It 
would, however, be very important to test as many different schools as 
possible in order to determine the responses from the widest possible 
cross-section of the population. It would be interesting to give a 
similar questionnaire to c:b.J.ldren of \'TOrking class backgrounds, and t 0 
children in p rimitive cultures. 
Having found from the questionnaire that the children tested are 
almos t unanimous in seeing only the money aspec t of the productive 
process, one is tempted to speculate on the origin of this response. 
It is fairly e;pparent from common experience that the average parent, 
when quizzed by the child about why he works, may casually reply, III 
work to make money for you and mommie. 11 
It should be remarked. that in ad.d.ition to giving a one-sided picture 
of society, this response represents an inculcation of va~ues which is 
fraught with certain dangers. 
In America one defines his security in terms of friends 
or money or both ••• it is well known that there has been an 
increasing tendency among North Americans to grasp at the 
straw of money, thus families train their children in these 
values. It now seems apparent that our cultur~ is in such a 
state of flux and change that any system of child training 
which attempts to inculcate in the individual a personal 
security supported entirely by the tottering pillars of our 
current patterns of property is highly likely to lead the 
individual so trained to serious maladjustments and hopeless 
helplessness. 1 
1 Dr. John Gillen, in Kluckhohn, op. cit. 
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The last questions, 11 What do mothers do? 11 and 11What would you like 
to be when you grow up? 11 should be revised to tap the children's concept 
of what they conceptualize the work of women to be in our society. The 
questi on might be, 11 What do ~ do? 11 The question, 11 What would you 
like to be when you grow up? 11 might be especially directed to little 
girls to discover whether the,y feel professions and positions in addition 
to motherhood are desirable. In a period when a growing number of women 
wish to enter professions and tra.des it would be interesting to find 
out what the young child's ideas about the position of women are and 




SUMMARY .AND CQIITCLUSIONS 
"Instincts do not make the . institution, it is the 
institutions :that malce the Instincts. n John De\'ley 
The fore-going study is concerned with two aspects of the problem 
of cooperation and competition. (1) Cooperation and competition among 
children in primitive cultures in connection with social and economic 
conditions of their culture. (2) The investigatlon of yotmg children's 
acquisition of concepts of cooperation and competition from the adult 
\torld of our culture. 
(1) It is found that in societies in which there is marked antago-
nism betw·een husband and wife, such as in the Manus culture, there is 
great competition for the child's affections. "Self-centered, individ-
uaJ.istic activity11 in the ego-centered child is a result o:f this com:pe-
titian. 
In the Samoan culture, young boys learn cooperation through the 
need to learn to fish in groups and to cooperate to p erform tasks to-
gether. Competition is more marked among the little girls who do not 
have the opportunity for cooperation and thus react in a more aggress~ve 
way to each other. It is also observed that there is more sibling 
rivaJ.ry in cultures (such as our own) \'There a tightly knit family group 
has only two adults from whom the children gain love and security. 
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Cultures in uhich households consist of many adults \·rith more than 
one woman from whom a child may nurse, and more than one man to caJ.l 
father (as in the Iroquois) produce siblings \oJ'ho are less competitive 
and \'rho have a greater group identification with its larger basis for 
security and cooperation. 
Among the Pilaga of Argentina, a cruel competitive struggle for 
survival in a barren environment is reflected in the competitive at-
titudes among the children. Cruel beatings are institutionalized in 
inter-village competitive bouts among the children. 
Ou:r mm culture, which combines cooperation and competition, 
appears to inculcate some values of individualistic goals of acquisi-
tion, or as Hargaret I-1ead puts it, "individually owned wealth is a 
continual spur to self-centered individualistic activity." .Although 
many children will reject these values, as values of cooperation are 
stressed in the home, the school, and the church, the competition of 
adults appears to permeate the concepts of children. Dr. Horney caJ.ls 
the competitive attitude a 11 germ11 , which is caught early in life. i'le 
may ponder l'thether the early absorption of competitive attitudes \1ill 
prove more tenacious than later evaluations. 
(2) The data obtained from giving the questionnaire to thirty-
six children of a middle class professional and business background, 
suggests the concepts they have of the work of adults. The majority 
of the children had a fair idea of what their father's work is. The 
five year old group had more concept of why their fathers work than 




almost unanimously answer ed by, 11 for money." This a.ns1-rer is in a 
sense right, but is only one aspect of the \·rork of adults. The ques-
tion, 11 Does your daddy 'ltrork alone?", did not bring forth a concept of 
the cooperative aspect of adults work. 
Su estions f or I ncreasin Cooperative 
J. 1.ng compe J.S consJ. 
ities quoted, to be a result of scarcity of adult love, "rivalry be-
tHeen siblings is a fundamental trait in our kind of family, l-rhich has 
only tt-ro persons \'lho act as parents. 111 Although the outward manifes-
tations may be competition among brothers and sisters over possessions 
or skills, the underlying factor i s a race for love and security. 
Arguing, sho,.,ing off, etc. is spurred by "competition for prestige and 
love from their parents. 112 
The mother \'lho has an abundance of love may \'/'ell allay the kind 
of insecurity on the part of her children that leads to competition 
among them, besides her love giving him the sense of security that is 
necessary to the child before he can explore other relationships. 
A greater consciousness of the values ot~ chil dren are absorbing 
could lead to a continual reexamination of t'l'hat attitudes 1:1e may un-
consciously encourage in them, and 'ltthat experiences they encounter 
that result in competitive and cooperative behavior. Group partici-
pation in nursery schools, household cor ners that provide the basis 
1 Davis and F..avighurst, Father of the Han, :Boston, Houghton 




interaction, cooperative block-building , may provide the experiences 
that are the basis for cooperative attitudes in children. 
v1e might encou.rage children to help each other in dressing, in 
toileting, in learning situations, rat her t han putting emphasis upon 
teacher help. We might also examine the incentives given a child for 
performing household t asks. The little boy described earlier who charges 
his friends ten cents \1hen they borrow his Golden :Book, receives pey-
ment for each job he does at home. A "cash nexus 11 .is. then the only 
relationship that he is beginning to vaJ.ue. 
Perhaps more children's books describing the work of adults in our 
culture would lead to children's concepts of the work of adults as coop-
erative to supply the needs of society, and more than the concepts of 
individualistic acquisition on money. Simple portrayals of the industri-
al culture \te live in would lead to a more realistic understanding of 
our cultures. A book about a shoe factory, a toy factory, or a cook ie 
factory, could be understandable and made interesting. 11\fuere do Your 
Toys Come From? 11 could be as intriguing a story and made as understand-
able as the complicated story of Pilot Small manipulating the intricate 
gadgets of his airplane. (I have frequently stumbled over the pronun-
ciation of aileron, and could not explain it to the children at my first 
reading of the story). 
Since one of the p~-poses of education in a democracy should be to 
counteract rather than reenforce undesirable attitudes which are acquired 
outside the school, the books and games 't·thich are used should be care-
fully inspected to see that they foster cooperative rather than competi-
tive attitudes. Stories about Negroes that show them only in the role 
----=-~==~~=====-~===~==========================-~~=-=-~=================== 
of Little Black Sambo, an oddly dressed and atypical character, or The 
T\·1in Kids, in which the 1Jegro woman is a stereotyped "mammy", \tho car-
ries a basket of \·rash on her head, tend to set the ~Tegroes apart from 
the l·ihite people, and make the Negro people ashamed or resentfuJ.. For 
the child this means the stories about children and adults are for the 
most part portrayed by whi te people and not intercha.nged l'Tith parts 
taken by Negro, Chinese, or people of pther nationalities, thus the pat-
terns of standards are set very early • 
. A glance at children's literature will show that the roles for wo-
men are also ster eotyped and not given the latitude that ,~·ould be desir-
able in a democracy. The doctor, the pilot, the engineer, etc., are 
not roles given to both sexes, but only to the ma~e sex. The inadeq~12xe 
results of t he questionnaire on the place of women in our culture, also 
gave some hint that the child is at an early age given a narrow vie'" of 
tlie role of woman. If we become cognizant that we cannot , without 
serious psychological consequences, mold either men or women into set 
molds, but instead recognize that there are individual differences in 
aspirations, regardless of sex, and i f children knew from stories, etc, 
that all roads were open to them, whether of tracter driving or medicine, 
they might not be indoct r i nated with the idea that women belOAg only in 
the kitchen. The basis for comptetit i ve, masculine strivings in our 
culture may be laid early in the nursery school years as t he child 1 s 
ideas are acquired and constantly reenforced that the roles that he or 
she admired are reserved in songs and stories for the opposite sex. 
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" ctJoo! of Educ tioo 
---._ l ibrary __. 
Only one child of the thirteen questioned at the B. School said 
"teacher and doctor", in addition to cooking, washing, and cleaning, 
as the answer to 11i'lhat do most mother's do? 11 The inadequacies of this 
question has earlier been discussed. 
The results of the studies all together show a strong influence 
of the cultural milieu and the resultant behavior of the children in 
a cooperative or competitive way. In a somewhat less marked fashion, 
it is fairly definite that the more gompetitive adult worlds react to 
give more competitive children. It is indicated by the trial study 
that in our culture, somel'rhere bet\'leen four and five years of a..ge, 
middle class children may acquire a highly abstract picture of our 
economy which is competitive and based almost entirely on the cash 
transaction. 
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SUGGESTIONS FOR FURTHER RESEARCH 
1. An extension of the questionnaire to ftU•ther test the child's 
concepts of the adult world. 




child knows that people in a factory produce the things he uses 
and enjoys. 
Testing wider strata of the population. 
Testing different countries having different_ economic systems, a 
representative sample would be: England, Sweden, Czechoslavakia, 
China, and the U.s.s.R. 
5. The addition of questions to determine whether the child is absorb-
ing competitive or cooperative values. 
6-. .An examination of children's literature to determine the values 
they teach children. 
7. An examination of commercial games to determine what values they 
teach children. 
8. Interviews 1r1ith parents to find out 1rrhere children absorb their 
ideas. 
9. Research on areas that would give young children cooperative 
experiences. 
10. The use of a questionnaire to determine children's attitudes on the 
position of women in a given cultural setting. 
11. Research on childrens literature to determine the roles given to 
boys and girls, men and l'tomen, in stories. 
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